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This study is an attempt to closely scrutinize the 
reference practices of fifty top-ranking seniors at the David 
T. Howard High School in Atlanta, Georgia, These students 
were chosen by their homeroom teachers. Since they have ex¬ 
celled in their studies, it is assumed that one might consider 
the findings to be indicative of what is required for superior 
academic standing at this institution. It is possible that 
the results may also be applicable to groups of seniors in 
other schools. No comparable studies measuring the seniors' 
knowledge and uses of reference tools in a high-school library 
were available. 
The use of the library is an asset to students. It 
is assumed that some of the curriculum-related work done in 
the library by the students may be considered reference work. 
The purpose of this study is to evaluate the reference work 
done by these students, first, by determining how well they 
know reference tools; and secondly, by discovering the actual 
uses they make of them. 
A test-questionnaire and interviews were the main 
methods of gathering information for this study. The seniors' 
knowledge and uses of reference tools were measured primarily 
1 
2 
through, the use of a test-questionnaire. Before constructing 
the test-questionnaire other tests by Toser,1 Scripture,2 and 
Tyler-Kimber5 were consulted, and the school's library and in¬ 
structional program were studied. The books and tools of the 
Howard High School Library were compared with standard lists 
compiled by the American Library Association,4 the Georgia 
Department of Education,5 and Cundiff.® 
In order to restrict the tools used in the test-ques¬ 
tionnaire to those which were actually useful to the students 
in getting their assignments, the teachers of the fifty seniors 
were interviewed. Each teacher was asked how often reference 
assignments were made, what types of general and special ref¬ 
erences the seniors were required to use for getting assign¬ 
ments, and the extent to which the seniors used references in 
the library on their own initiative. Finally, the librarians 
were interviewed concerning their methods of Instructing pupils 
in the use of the library and their opinions of the ways in 
■^M. A. Toser, Library Manual (New York: Wilson, 1945), 
p. 54. 
2E. Scripture and M. R. Greer, Find It Yourself (New 
Yorks Wilson, 1941), pp. 59-64. 
®H. T. Tyler and G. Kimber, Tyler-Kimber Study Skills 
Test (California: Stanford University Press, 1937). 
^American Library Association, A Basic Book Collec¬ 
tion for High Schools (Chicago: The Association, 1950). 
5Georgia State Department of Education, Georgia State 
List for Elementary and High Schools (Georgia: Department of 
Education, 'lÔ^-nTT   
®R. E. Cundiff, Recommended Reference Books for High 
School Library (Chicago: Wilcox and Follet, 1949). 
3 
which the students used the library. 
Students who were vising reference materials in the 
school library were informally observed. Attention was given 
to the types of reference tools that th& students were using, 
and they were questioned concerning the purposes for which the 
tools were being used. For comparative purposes a record was 
made of the number of students who were not using reference 
tools and the number of reference books checked out for over¬ 
night use. 
The answers to the test-questionnaire indicated that 
some of the seniors were using reference tools in the public 
library branches, and occasionally in their homes. As a result^ 
the librarians were interviewed and students were observed in 
the public library branches. In this way it was possible to 
get some indication of the reasons and extent to nWiich the 
students use the reference books there, and to determine what 
effect this outside use of reference books has on the use of 
reference tools in the school library. No attempt was made 
to further investigate their home use of reference books. 
Explanation of Terms Relating to the Subject 
Reference, according to Shores,1 is a type of work 
done in the library by librarians which gives the readers aid 
in their use of the resources and books within the library 
walls as distinguished from the withdrawal or the using of 
books for pleasure reading. The aim of reference work in the 
^ouis Shores, Basic Reference Books (Chicago: Ameri¬ 
can Library Association, 1939), p. 3. 
4 
school library is to encourage the habit of personal investi¬ 
gation among pupils and to give the needed information at the 
same time»'1' 
The books used in connection with this type of work 
are called "reference books." A "reference book" is a book 
which is consulted for some particular fact or information.^ 
Many types of materials other than books such as newspapers, 
clippings, magazines and maps are also reference sources. 
There are other sources such as the card catalog and the verti¬ 
cal file which are often referred to as "reference tools". 
The term "reference tool" is sometimes applied to reference 
books. Therefore, in this paper, the terms "reference books," 
"reference tools," "reference materials or sources" are all 
used to refer to any source in the library which is used for 
gathering information. The types of reference tools which are 
used in this study are encyclopedias, dictionaries, special 
books in subject fields, yearbooks, handbooks, directories, 
biographies, atlases, indexes, the card catalog and the 
vertical file. 
^Lucile P. Fargo, The Library in the School (4th ed. 
rev.; Chicago: American Library Association, 19471 ), p. 68. 
^Louis Shores, op. cit., p. 6 
CHAPTER II 
REFERENCE WORK IN THE CURRICULUM AND IN THE LIBRARY 
The Curriculum 
This study was made during the school year 1951-52 at 
the David T. Howard High School in Atlanta, Georgia. The en¬ 
rollment of the school at this time consisted of 2035 students 
and seventy-nine faculty members. The senior class was com¬ 
posed of 221 stude'nts. From this group of seniors, the fifty 
with the highest scholastic averages were chosen as subjects 
of this study. 
Class work begins at Howard High School at 9:00 A. M. 
and closes at 3:00 P. M. The required courses in the curric¬ 
ulum for the seniors are sociology, mathematics, science, Eng¬ 
lish and social living. The elective courses are industrial 
arts, crafts, home economics, music, radio, geography, business 
and French. The fifty seniors were enrolled in all of the re¬ 
quired courses, while one-half of them were enrolled in elec¬ 
tive courses. They met all of their classes every day. 
The required and elective courses were taught to the 
fifty seniors by twenty-seven teachers.1 The twenty-seven 
teachers were interviewed individually concerning their assign- 
lstatement by Mrs. Carolyn Taylor, Secretary, David 




ments. There were seventeen teachers out of this group of 
twenty-seven who required the fifty seniors to vise general and 
special references for getting lessons once every two weeks 
and occasionally once a week. No teachers consistently gave 
weekly library assignments. There were three teachers in this 
group who made reference assignments daily. Two of these 
three teachers used no textbooks, which meant that all of the 
materials for study and class work had to be obtained from the 
library. The third teacher in this group used textbooks, but 
one-half of the student's grade in the course depended on the 
use of all the reference sources in the school library that 
could supply information in this particular subject field. 
The students in this course were required to use reference 
tools for current events, book reports, term papers, class 
projects and regular class assignments. In five cases, the 
instructors did not make assignments which required the seniors 
to make any use of reference tools, because the textbooks were 
sufficient to fulfill the needs of the students in the par¬ 
ticular courses. There were two Instances where the instruc¬ 
tors went to the library to get information from reference 
books and took it to class for the students. This method of 
securing information was used because the library books in 
this subject were limited. 
According to the instructors, there were nine seniors 
in this group of fifty who had at one time or another used 
reference tools in the library without having work assigned 
to them by the teachers. This additional information was 
7 
brought to class whan an Interesting topic was discussed which 
appealed to the students and which was not an assignment* It 
was reported that in all cases it had been necessary to make 
assignments in order for the seniors to use reference books 
in connection with regular class work. 
Two of the twenty-seven teachers kept books on the re¬ 
serve shelf each day for class use. Five teachers required 
the seniors to use the card catalog to find books in order to 
make book reports; three teachers made assignments which re¬ 
quired the use of the vertical file for current materials; and 
one of the twenty-seven teachers has made assignments which 
m 
required the seniors to use the Readers1 Guide to Periodical 
Literature during the school year. The vertical file and the 
card catalog were used more by the students in the classes 
where teachers required daily use of reference tools in the 
library for class work. Table 1 shows that the largest number 
of the twenty-seven teachers made reference assignments once 
every two weeks. 
TABLE 1 
REFERENCE ASSIGNMENTS REQUIRING THE USE 
OF REFERENCE TOOLS 
Frequency with which Refer- Number of Teachers Making 
ence Assignments Were Made Assignments 
Daily  3 
Every two weeks, sometimes 
more often  17 
Do not make assignments, but 
acquire information for the 
students  2 
None 5 
8 
The School Library 
The library at David T. Howard High School opens at 
8:00 A. M.-, one hour before classes begin, and it closes at 
3:00 P. M., thirty minutes after classes end. The library 
does not close during the lunch hour. This is done to accom¬ 
modate students and teachers who do not find time during school 
hours to use the library. 
The reference objectives in the library are in accord 
with the ones expressed by Ingles and McCague.1 The librarians 
strive to acquaint the students with the names and character¬ 
istics of general reference books and such tools as the Read¬ 
ers 1 Guide to Periodical Literature, the card catalog and the 
vertical file. The reference objectives are being met through 
the services of two full-time librarians with degrees in li¬ 
brary service, and five library assistants who regularly work 
in the library. Reference service is rendered by any librari¬ 
an or assistant who is available, and at any time services are 
needed during the school day. Fargo2 maintains that it is not 
a usual practice in the school library to appoint an individ¬ 
ual librarian to do reference work, but whoever is working at 
the desk takes care of reference problems. Pupil assistants 
enjoy rendering référence service to their schoolmates. 
The general reference books are on special shelves 
that are designed for reference books, while references in 
iMay Ingles and Anna McCague, Teaching the Use of 
Books and Libraries (New York: Wilson, 1930), p. 83. 
2Fargo, op. clt., p. 79. 
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special subject fields are shelved openly in their proper 
classes. All of the reference books are accessible to the 
students except the books on "reserve" and certain books which 
are kept behind the librarians» desk. It is good practice to 
maintain a "reserve" collection in a library; that is, to set 
aside a block of shelving where all books on reserve may be 
segregated, and, if necessary, be presided over by pupil as* 
sistants.^ The students are shown the reserve and special 
books and they are told that these books may be used at any 
time when they are called for at the desk. The Readers» Guide 
to Periodical Literature, the card catalog and the vertical 
file are located within reach of the library users and the li¬ 
brarians. Prom the point of view of reference, the card cat¬ 
alog and the vertical file should be conveniently located and 
readily accessible.2 
Instruction in the use of reference books and tools is 
given to the seniors by the English instructors, with the as¬ 
sistance of the librarians. The Atlanta Board of Education 
prepared practice work in the form of printed lessons and tests 
for each class in the high school. These practice sheets are 
used by the English teachers to guide them in integrating in¬ 
struction in their English courses. Fargo^ states that experi¬ 
ence has proved that in order for library instruction to be 
functional and meaningful to the students, there must be a 
follow-up, or pupils will forget what they have learned. Di¬ 
rect follow-up is made at Howard High School when the library 
llbid.. p. 78. 2Ibid., p. 76. 5lbld.. p. 87 
10 
TABLE 2 








































































































































































































Atlases  2 4 50 4 
* 
50 4 50 
Biographical tools 13 7 100 8 100 8 100 
Dictionaries  1 2 50 2 50 2 50 
Directories  3 3 100 3 100 3 100 
Encyclopedias .... 7 4 100 8 88 11 64 
Handbooks  10 18 55 15 67 19 53 
Indexes   5 1 100 e « • e # e 5 100 
Special references 9 22 41 15 60 11 82 
Yearbooks  5 6 84 • • « e e e 5 100 
aAmerican Library Association, A Basic Book Collection for High Schools 
(Chicago: The Association, 1950). 
^Georgia State Department of Education, Georgia State List for Elemen¬ 
tary and High Schools (Georgia: Department of Education, 1950-51). 
CR. E. Cundiff, Recommended Reference Books for High School Library 
(Chicago: Wilcox and Follet, 1949). 
11 
instruction is given through the English classes. The teachers 
make assignments and the library lessons are correlated with 
the subject matter. Meantime, the librarians give instruction 
to individual students each day as they need it. This service 
of daily library instruction to individuals was noticed during 
the observation period in the library. During Book Week the 
librarians reviewed the library lessons which had been taught 
to the classes. 
The reference books in the library were compared with 
the American Library Association,1 the Georgia State,® and the 
Cundiff lists of books for high-school libraries. It was dis¬ 
covered through this survey that the library is well-equipped 
with reference tools to meet its own reference objectives and 
those which have been accepted by the Co-operative Study of 
Secondary School Standards.4 Table 2 shows the results of this 
comparison. 
The following list of reference books and tools, the 




Current Biography. New York: Wilson. 
Dictionaries 
Directories 
Douglas, G. W. The American Book of Days. New York: 
Wilson, 1937. 
^American Library Association, op. clt. 
^Georgia. State Department of Education, op. clt, 
^Cundiff, op. clt. 
4Co-operative Study of Secondary School Standards, 
Evaluative Criteria,(Washington, 1950), Section P, pp. 207-218. 
12 
Encyclopedia Americana. 30 vols. Chicago : American 
Corporation, 1938. 
Encyclopedia Britannica. 14th ed. 24 vols. Chicago: 
Encyclopedia Britannica, 1936. 
Hart, J. D. Oxford Companion to American Literature. 
New York: Oxford, 1948. 
Post, Mrs. Emily. Etiquette. New York: Punk, 1937. 
Pp. 877. 
Readers1 Guide to Periodical Literature, 1900- New 
York: Wilson, 1905. 
Robert, H. M. Robert1» Rules of Order. Chicago: 
Scott, Foresman, 1921. Pp. 323. 
Supplements to encyclopedias 
U. S. Congress. Official Congressional Directory for 
Use of the U. S. Congress. Washington: Government 
Printing Office, 1809- 
Vertical file 
Who's Who in America. 1899-1900. Chicago: Marquis, 
1900- 
World Almanac and Book of Facts. New York: World 
Telegram, 1951. 
World Book Encyclopedia. 9 vols. Chicago: Quarrie, 
1938. 
Library visits made by the students .—The number of 
visitations that the seniors made to the school library and 
their reasons for making visits were checked on the test- 
questionnaire. The largest group of seniors visited it once 
a week; the smallest group visited it every day. The fre¬ 
quency of visitations is analyzed in Table 3. 
TABLE 3 
THE FREQUENCY WITH WHICH VISITS WERE MADE TO 
THE SCHOOL LIBRARY BY THE SENIORS 
Visits Number of Seniors 
Every day   6 
Almost every day  12 
Once a week  13 
About once every two weeks  7 
Very seldom   12 
The reasons why seniors visited the library.--The 
seniors' reasons for visiting the library was the next question 
of interest. There were six major reasons checked in answer 
13 
to this question. The largest number of seniors wanted to 
use reference books and to secure specific information. Three 
other reasons which were written in by the seniors were to 
learn to use the card catalog, to serve as a library assistant 
and to become better acquainted with the library. The reasons 
are indicated in Table 4. 
TABLE 4 
REASONS WHY FIFTY SENIORS VISITED 
THE SCHOOL LIBRARY 
Reasons for Making Number of Seniors 
Visits Giving Reasons 
To use reference books  31 
To secure specific information  30 
To read newspapers and magazines  26 
To read books for pleasure 20 
To check out books for home use  13 
To read assignments in textbooks   14 
To learn to use the card catalog  1 
To work as library assistant  1 
To become better acquainted with 
the library  1 
The seniors were asked to tell whether they enjoyed 
visiting the school library and to give reasons for t heir an¬ 
swers. Forty-eight enjoyed using the library, while only two 
did not enjoy using it. Twelve of the forty-eight who enjoyed 
using the library gave reasons for the same. Four seniors ex¬ 
pressed the opinion that the library was a quiet place in which 
to think and study, two thought that the librarians were very 
helpful and friendly, while three others said that they were 
always able to find information which they needed. Two thought 
that it saved time for pleasure at home, if assignments were 
prepared in the school library. One other senior stated that 
there was always someone to explain the difficulties in using 
14 
reference books in the school library. 
The two seniors who did not enjoy using the library 
indicated that they did not have enough time to finish their 
assignments in the school library even though the library is 
open one hour before classes begin and thirty minutes after 
classes end. The importance of the school library's opening 
and closing hours in getting students to use it is indicated 
by Fargo.^ She states that the school librarys hould be open 
to pupils one-half hour before school in the morning, during 
the lunch period, and from sixty to ninety minutes after school 
closes in the afternoon. The Howard High School Library ful¬ 
fills the requirement of keeping the library open during the 
lunch period, but it seems better to keep it open longer hours 
at the end of the school day. It was noticed from observing 
654 students in the school library that they used the one hour 
in the library before classes begin for reading newspapers and 
magazines. They used the thirty minutes after school closed 
for getting short assignments and checking out overnight books 
as well as other library books. 
The majority of the 654 students used the library for 
getting reference work, reading newspapers and magazines, while 
the smallest number of them used the library for reading assign¬ 
ments in textbooks. More than half of the students read news¬ 
papers and magazines for pleasure, and less than one-half read 
them for getting assignments. These findings meet the require- 
iFargo, op. elt. (3rd ed.; Chicago: American Library 
Association, 1939), p. 396. 
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menta set forth by Miss A. T. Eaton,1 in all instances except 
one, that of studying textbooks in the library. She maintains 
that the library should primarily be a place for doing work 
which requires the use of reference tools and magazines for 
assignments, collateral reading and for the reading of books, 
newspapers and magazines for pleasure. It should not be used 
for students as a place to study textbooks. Table 5 compares 
the ways in which the f if ty ^s eniors used the school library 
with the ways which the 654 other students used it. The find¬ 
ings concerning the seniors were taken from the test-question¬ 
naire, and have already been reported in Table 4. The other 
students were observed and questioned orally while they were 
in the library. 
TABLE 5 
COMPARISON OP REASONS WHY FIFTY SENIORS AND 654 
OTHER STUDENTS VISITED THE SCHOOL LIBRARY 
Reasons for Making 
Visits 
Number of Seniors 
Giving Reasons* 
Number of Other Stu¬ 
dents Giving Reasons 
To use reference 
books 31 424 
To read newspapers 
and magazines 26 123 
To read books for 
pleasure 20 2 
To read textbooks 14 105 
*Taken from Table 4 
^A. T. Eaton, School Library Service (Chicago: 
American Library Association, 1925), p. 25. 
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The teachers expressed the opinion that the seniors 
used the library for assigned reference work more than anything 
else, and the same thing seems to remain true about the other 
students. It may be assumed that some of the seniors who read 
J 
newspapers and magazines read them for reference purposes also, 
because three of their teachers required them to use the li¬ 
brary daily for all types of reference information. 
There seemed to be no students who came to the library 
during the observation period without definite purposes in 
view. This is not unusual because the library is never used 
as a study hall, and the students who wish to enter the li¬ 
brary must secure a permit from the classroom or s tudy hall 
teacher. Fargo1 calls these permits "limiting devices." A 
special permit is required from the students when it is felt 
that the library attendance must or should be strictly limited 
to pupils who are able to produce evidence that they want to 
vise the library for a definite purpose. 
Outside Agencies 
According to the answers on the test-questionnaire 
thirty-nine of the fifty seniors used reference books in agencies 
outside of the school library. The outside agencies listed 
were the Auburn, University Homes and the West Hunter Branches 
of the Atlanta Public Library and the homes of some of the 
seniors. Only eleven of the fifty seniors made exclusive use 
of the reference books in the school library for obtaining 
^argo, op. clt.,(4th ed. rev.; Chicago: American 
Library Association, 1947), p. 313. 
17 
assignments. 
Table 6 indicates that the largest group of seniors 
used the reference tools in the Auburn Branch Library which 
is located near the David T. Howard High School and is in the 
same vicinity where most of the students live. The other two 
branches are located quite a distance from Howard High School 
in other zones. These libraries stay open from 12:00 P. M. 
until 8:00 P. M. from Monday through Saturday. A daily average 
of 15 students from Howard High School use reference books in 
Auburn Branch Library for getting assignments and some read 
and check out books for pleasure.^ During the observation 
period in the Auburn Branch Library, the students were seen 
using reference books and checking out some for home use in 
getting assignments. 
TABLE 6 
NUMBER OP STUDENTS DOING REFERENCE WORK IN 
OUTSIDE AGENCIES 
Outside Agencies Number of Students 
Auburn Branch Library  20 
Home 15 
University Homes Branch  3 
West Hunter Branch 1 
According to the librarians of the West Hunter and 
University Homes Branches, the students who have used refer¬ 
ence books in these branches did so because they were tempo¬ 
rarily living with their relatives in the vicinities of these 
two libraries. This was the only reason discovered. 
•^Statement by Mrs. Martha Leathers, Head Librarian, 
Auburn Branch Library, Atlanta, Georgia, April 2, 1952, per¬ 
sonal interview. 
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The question to be answered in connection with these 
findings is why do some of these students use reference books 
in the public libraries when they have the same types of refer¬ 
ence tools in their school library? The answers to this ques¬ 
tion given by the seniors and other students were as follows: 
The books wanted are always out of the school library, the 
school library closes too early and some students expressed 
the desire to go to a different library to use reference tools. 
The librarians' answers were much the same. All three 
of them mentioned the fact that students seemed to want to go 
home early after school closes for one reason or the other, 
and then return to the library later. They have the opportu¬ 
nity to return to the public library, but not to the school 
library because it is closed. Fargo^ substantiates the fact 
that the school library hours are too short after school. She 
maintains that the school library closes too early for the 
students' convenience, and this causes the students to crowd 
into the public libraries inthe late afternoon or evening. 
Many pupils do not wish to stay at school later than 4:00 P. M. 
School library hours do not suit all students because they 
have jobs to do and extra-curricular activities to participate 
in. The librarians also mentioned the fact that students seem 
to get pleasure out of going to a different library, sometimes, 
because they are at school all day. 
^•Fargo, op. cit. (3rd ed.; Chicago: American Library 
Association, 193Ô), p. 396. 
19 
Summary 
The fifty seniors were enrolled in five required courses 
and one-half of them were enrolled in elective courses in the 
curriculum. The majority of their twenty-seven teachers re¬ 
quired them to use general and special references in the li¬ 
brary for getting assignments. Most of the assignments re¬ 
quiring reference work were given every two weeks. Only three 
teachers required their students to use reference books in the 
library daily. In general the seniors had to be assigned work 
in order to get them to use reference tools in the library. 
In rare cases, they became interested in a subject which was 
not an assignment and they used reference tools. The librari¬ 
ans try to make pupils acquainted with all of the reference 
tools in the school library and to give them practice on an 
Informal and individual basis. Formal instruction in the use 
of reference tools is integrated into their class work by the 
teachers. The professional librarians and the student library 
assistants give reference service. There are enough basic 
reference books inthe library to meet library standards. 
The majority of the fifty seniors visited the school 
library once a week, while the smallest group visited it every 
day. Most of them stated that they enjoyed using the library. 
After observing the other 654 students, it was discovered that 
a larger number of the seniors and other students used the 
school library more for getting assigned reference work than 
for any other reason. 
Over half of the fifty seniors made use of t he public 
20 
libraries and their homes as well as the school library. The 
public library attracts students because its afternoon and 
evening hours are convenient, and it provides a different place 
for them to visit. 
CHAPTER III 
THE SENIORS’ KNOWLEDGE AND USE OP REFERENCE TOOLS 
The Extent to Which the Contents and Purposes of 
Reference Tools Are Known among the Seniors 
The seniors’ knowledge of the purpose, contents and 
arrangement of reference tools has been evaluated in this study 
through the test-questionnaire. On this test-questionnaire 
forty of the seniors indicated that they were familiar with 
biography books and knew that these books contained information 
on the lives of various people. Table 7 gives a picture of 
the seniors* knowledge of various biographical tools. 
TABLE 7 
SOURCES OP BIOGRAPHY 
Sources of Biographies Familiar Number of Seniors Who Were 
to the Seniors Acquainted with Sources 
Encyclopedias  15 
Who's Who in America  8 
Current Biography  8 
Individual biographies  7 
Who’s Who  2 
There were forty seniors who were acquainted with the 
purposes and contents of the Readers' Guide to Periodical Lit¬ 
erature . but all of them did not know the meaning of the ab¬ 
breviations used in this tool. The forty seniors could locate 
the author or writer of an article, but only a few knew the 
meaning of ”11," could read the pagination and could determine 
21 
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the issues and dates of magazines. Table 8 shows how the 
seniors responded to the questions on the excerpts from the 
Readers* Guide to Periodical Literature. 
TABLE 8 
ITEMS FAMILIAR TO THE SENIORS IN THE READERS* 
GUIDE TO PERIODICAL LITERATURE 
Items in Excerpts 
Number of Seniors 
Who Knew Items 
Seniors Who Did 
Not Know Items 
Author of an article 40 10 
Meaning of "Vol," name 
of magazine and date 10 40 
Meaning of pagination 4 46 
Meaning of Hil" 2 48 
The unabridged dictionary.—The seniors could name 
various types of information that are found in the unabridged 
dictionary, but antonyms, synonyms, the history and the origin 
of words seemed to have been information in the dictionary that 
was less known by them. In order of frequency the types of 
information reported by the students are listed in Table 9. 
One-half of the students knew that the history of a word was 
a type of information which could be found in this tool, twelve 
per cent knew that the origin of a word could be found, while 
only one student remembered that antonyms and synonyms were 
available also in the dictionary. 
Other reference tools.—Mo3t of the seniors knew the 
purposes and contents of the card catalog, while over one-half 
of them knew the types of materials that are found in the ver- 
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TABLE 9 
TYPES OP INFORMATION LISTED BY THE SENIORS AS 
BEING GIVEN IN THE DICTIONARY 
Typas of Information 
Number of Seniors Who 
Listed These Types 
Meaning of a word   46 
Pronunciation of a word  41 
Spelling of a word  33 
Parts of Speech  31 
Syllabication  30 
History of a word  25 
Origin of a word  6 
Antonyms and synonyms..   1 
tical file, encyclopedias, directories, atlases and the Con¬ 
gressional Directory. Some knowledge of the purposes and con¬ 
tents of directories was shown by one-half of the fifty seniors. 
They knew that yearbooks were supposed to keep encyclopedias 
up-to-date. Over half of the students had some knowledge of 
certain handbooks such as Emily Post's Etiquette, Douglas' 
American Book of Days, and Robert's Rules of Order. Table 10 
shows what general and specific reference books and tools are 
best known by the seniors. 
The Seniors' Knowledge of the Arrangement of 
Some General and Specific Reference Tools 
The fifty seniors indicated on the test-questionnaire 
that they had a better knowledge of the arrangement of the 
dictionaries and encyclopedias than other reference tools. 
All but three of the fifty seniors knew that the contents of 
these tools were arranged alphabetically. The arrangement of 
the card catalog, the vertical file and the World Almanac was 
known by less than one-half of the seniors. Table 11 points 
out the extent to which the students remembered the way these 
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TABLE 10 
THE BEST KNOWN REFERENCE TOOLS AMONG THE FIFTY SENIORS 
(DETERMINED BY THEIR ANSWERS TO A TEST-QUESTIONNAIRE) 
Names of the Reference 
Books and Tools 




Number of Seniors 
Who Did Not An¬ 
swer Questions 
Correctly 
Card catalog 47 3 
Biographies 40 10 
Readers' Guide 40 10 
Post’s Etiquette 39 11 
Atlases 38 12 
Douglas' American Book 
of Days 34 16 
Vertical file 34 16 
Encyclopedias 33 17 
Robert’s Rules of Order 33 17 
Directories 30 20 
Official Congressional 
Directory 28 22 
Unabridged dictionaries 25 25 
Yearbooks 25 25 
tools are arranged. It can also be seen from this table that 
most of the seniors do not remember the definite arrangements 
of reference tools even though Table 10 shows that they are 
familiar with the tools. 
Reference Tools Used in the School Library 
The answers on the test-questionnaire showed that dic¬ 
tionaries, encyclopedias and the card catalog are reference 
tools that all of the fifty seniors used more than other tools. 
The Oxford Companion to American Literature had been used less 
than other tools. Over half of the seniors had used Current 
Biography and Who's Who in America. The World Almanac, Robert's 
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TABLE 11 
THE SENIORS ’ KNOWLEDGE OP THE ARRANGEMENT OP 
CERTAIN REFERENCE TOOLS 
Names of Reference Tools 
and Books 
Number of Seniors 
Who Knew the 
Arrangement 
Number of Seniors 
Who Did Not Know 
the Arrangement 
Dictionaries and ency¬ 
clopedias 47 3 
Card catalog 22 28 
World Almanac and Book 
of Facts 13 37 
Vertical file 4 46 
Rules of Order, the vertical file, Douglas’ American Book of 
Days, Readers’ Guide to Periodical Literature and the Official 
Congressional Directory were used by less than half of the 
seniors. Table 12 shows the analysis of the answers to these 
questions. 
The seniors were asked to name the reference tools 
which they had used most often. This was done in order to 
discover what other references they might have used which were 
not included in the test-questionnaire. Table 13 indicates 
that the seniors used dictionaries, encyclopedias, biographies 
and books on etiquette and personality most often. It was 
found that handbooks and magazines in special subject fields 
were listed, but they were used less often for getting assign¬ 
ments. Some of the reference tools that were checked by the 




MOST USED REFERENCE TOOLS CHECKED BY THE 
STUDENTS ON THE TEST-QUESTIONNAIRE 
Reference Books and Tools 
Number of Seniors 
Who Have Used 
the Tools 
Number of Seniors 
Who Hâve Used 
the Tools 
Dictionaries 49 1 
Encyclopedias 48 2 
Card catalog 43 7 
Post’s Etiquette 34 16 
Current Biography 31 19 
Who’s Who in America 30 20 
World Almanac 23 27 
Robert’s Rules of Order 20 30 
Vertical file 17 33 
Douglas’ American Book 
of Days 16 34 
Readers’ Guide 15 35 
Official Congressional 
Directory 14 36 
Oxford Companion to 
American Literature 7 43 
The students who were observed in the library used the 
same reference tools for class assignments that the fifty 
seniors used, but there were eighteen additional types of 
special reference books used which were not named by the 
seniors in the test-questionnaire. A book on personality and 
a book of games were being read by two students for pleasure 
in the library. The following is a list of the types of ref¬ 
erence tools used by the students, but not mentioned by the 
seniors : 
American history books 
Books of games 
Books on manhood 
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Books on medicine 
Books on music 
Books on Negroes 
Books of operas 
Books on sociology 
Books on personality 
Books on political parties 
Citizenship books 
Encyclopedias of music 
Gardening books 
Histories of slavery in the United States 
Newspapers and magazines 
Pamphlets on public affairs 
Wall maps 
Wonder books on fishes 
TABLE 13 
MOST USED REFERENCE TOOLS NAMED BY THE SENIORS 
Number of Seniors Who 
Types of Reference Books Named Them 
Dictionaries  42 
Encyclopedias  33 
Biographical dictionaries  30 
Books on personality and etiquette  19 
Books on conservation and English  8 
Books on English and literature   7 
Yearbooks  6 
Books on anatomy and physics 5 
Career books  5 
Bible and other Biblical books 5 
Books on parliamentary procedure  4 
Books on marriage and family 4 
Books on plays  4 
Books on the modern world 3 
Books of art  1 
Health books 1 
Books on everyday life   1 
Books of sports  1 
Books on music 1 
Books on heredity  1 
Magazines 
Time  4 
Current Events 2 
Life  2 
Vogue 2 
American Weekly  1 
McCall's 1 
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Some of the types of special references used by both 
seniors and students in general were books on marriage and the 
family, anatomy and physics, careers, the Bible, books on per¬ 
sonality and etiquette, and others on conversation and English. 
Newspapers, magazines, wall maps and handbooks in subject 
fields are important sources of information in this school li¬ 
brary according to the way seniors and other students use them. 
The general and special tools were used by the students for 
getting assignments in such courses as history, citizenship, 
health, geography, English, home economics, social living, 
music, crafts, industrial arts and radio. The frequency of 
use of the special types of reference tools is tabulated in 
Table 14. 
TABLE 14 
REFERENCES USED IN THE SCHOOL LIBRARY BY 
654 STUDENTS 
Number of Students Who 
Reference Sources Used the Sources 
Overnight books  138 
Reference books in subject fields  118 
General reference tools  100 
Card catalog  42 
Vertical file  19 
Readers' Guide 7 
The fact that the seniors and other students used more 
reference tools in the s chool library for getting assigned 
work is as it should be and is substantiated by Wyer.^ He 
maintains that students use reference books in the school li¬ 
brary because they are prescribed to do so by schedule and 
1James I. Wyer, Reference Work (Chicago: American 
Library Association, 1939), p. 210. 
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assignments, and that the largest library service is linked 
with curricular activities. 
The librarians of the three public libr&ry branches 
were interviewed and students were observed using reference 
books. The students were using the same types of reference 
tools as those most used in the school library such as dic¬ 
tionaries, encyclopedias, handbooks, yearbooks, books on eti¬ 
quette and personality, special references in subject fields, 
the vertical file, the card catalog and the Readers1 Guide to 
Periodical Li ter attire. 
Figure 1 gives a comparative picture of the s eniors ' 
knowledge and frequency of use of the reference tools. In 
comparing and summarizing their knowledge and uses made of 
reference tools, it may be seen that in some instances they 
knew reference tools well and used them often. The card cata¬ 
log, biographical tools, Post’s Etiquette, directories and 
yearbooks fell among this group. The purposes and contents 
of these tools were known by more than half of the seniors and 
this same proportion of the seniors made use of them. In other 
instances the seniors knew the purposes of some tools which 
they did not use very much such as the vertical file, the 
Readers’ Guide to Periodical Literature, Douglas * American 
Book of Days, Robert’s Rules of Order and the Congressional 
Directory. The purposes of the Readers* Guide to Periodical 
Literature were known among this group but only a few seniors 
had used it. It is possible that they made such little use 
of this tool because the majority of them did not understand 
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the items which facilitated its use. These items were listed 
in Table 8. Another possible reason for the seniors not mak¬ 
ing more use of the Readers» Guide to Periodical Literature 
and these other tools is the fact that only three of the 
teachers required them to use reference tools daily. Some 
tools were used frequently such as the dictionaries and en¬ 




A COMPARISON OF THE NUMBER OF SENIORS WHO KNOW THE PURPOSES OF REFERENCE 
TOOLS WITH THE NUMBER WHO USE THEM 
Number of Students 
|Care catalog 
*/////////////!//////////////////////////* 
|Biographical tools V////////////ISJ////////////////. 
| Readers' Guide" V///////////A 
|P031'3 Etiquette 






iRobert's Rules of Order f////////If//£/////. 
Liirec tories 
*////////£///£/£//£//< 
Congressional directory *///////£////, 
Yearbooks r//////////////////i 
dictionaries 
 Number knowing the tools 
wmm Number using the tools 
/V/1///////////////////^ 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
This study was undertaken at the David T. Howard High 
School in order to investigate the reference practices of a 
group of fifty seniors who were the highest ranking students 
in the senior class. Because these students were superior in 
their school work, it was thought that the findings might be 
an indication of what use of reference tools was necessary for 
outstanding scholastic accomplishments in the school. It was 
presumed that much of the academic work of these seniors re¬ 
quired them to use reference tools in the library, a nd the 
use of the tools was considered reference work. The reference 
work was evaluated by determining how well this group of sen¬ 
iors knew reference tools and by discovering the actual uses 
made of these tools. 
The data in this study was collected by asking the 
fifty seniors to fill out a test-questionnaire, by conducting 
interviews with the teachers and librarians about making as¬ 
signments and giving library instruction, and by observing the 
uses that students made of the school library and the public 
library branches. The uses which the seniors and students 
made of reference tools in the school library were noted and 
compared. The data gathered by these methods were tabulated 
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and resulted in the following findings: 
1. Reference assignments requiring the vise of refer¬ 
ence tools were made by twenty-two teachers, whereas five 
teachers made no assignments which required the use of refer¬ 
ence tools. 
2. The teachers expressed the opinion that the stu¬ 
dents very rarely used the reference tools in the library 
unless they were assigned to do so. 
3. The reference books in the school library were com¬ 
pared with three recommended book lists for high-school libra¬ 
ries and it was found that this library contained a sufficient 
number of reference tools to meet its own reference objectives 
as well as those which have been accepted by library accredit¬ 
ing associations. 
4. Library instruction is given to the students by 
the English instructors with the assistance of the librarians. 
5. The smallest number of seniors visited the library 
every day, while the largest group only visited it once a week. 
6. More of the seniors visited the school library to 
use reference books and to secure specific information for 
assignments than for any other purposes. 
7. Out of 654 students observed in the school library, 
sixty-five per cent used the library for assigned reference 
purposes, while the remaining thirty-five per cent used it 
for non-reference purposes. 
8. Seventy-eight per cent of the fifty seniors used 
the public library and their homes for doing reference work. 
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The important reason for using public libraries was that the 
school library closed too soon in the afternoon, 
9, The best known reference tools checked by the 
fifty seniors were the card catalog, biographical tools, the 
Readers1 Guide to Periodical Literature, Post's Etiquette, 
atlases, Douglas' American Book of Days, the vertical file 
and encyclopedias. 
10. Among the best known reference tools, the diction¬ 
aries, encyclopedias, the card catalog and Post's Etiquette 
were the most used tools. The Oxford Companion to American 
Literature was used less than any other tool. 
11. Forty-seven of these seniors knew the arrangement 
of dictionaries and encyclopedias, while the arrangement of 
the card catalog, the World Almanac, and the vertical file 
was not known by many of than. 
12. It was found that handbooks and magazines in 
special subject fields were listed by the fifty seniors, but 
were used less often for getting assignments. Sixty per cent 
of the 654 students who were observed, used reference and over 
night books in subject fields, while forty per cent of this 
group used general reference tools including the card catalog, 
the vertical file and the Readers* Guide to Periodical Litera¬ 
ture. 
13. In comparing the seniors' knowledge and use of 
reference materials, it was found that in some instances this 
group of seniors knew somereference tools and made frequent 
use of them; whereas other tools were known but were not used 
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very much. They also used tools which were not familiar to 
them. 
Recommendations 
The findings of this study on the knowledge and uses 
made of reference tools in the school library indicate certain 
areas which might be further developed to Increase the stu¬ 
dent’s interest and efficiency in using reference tools in the 
library: 
1. Since the use of reference tools does help stu¬ 
dents to improve their academic accomplishments, this point 
should be stressed among teachers and students by the school 
administration. 
2. Collateral and assigned library reading as well 
as pleasure reading should be required in high-school courses. 
3. Library reference assignments should be made by 
more teachers in high school so that the students’ knowledge 
will be broader and students can be given training in using 
all types of reference materials. They will need to know how 
to use the materials in advancing their education and in order 
to successfully meet the everyday needs of life. 
4. Library instruction to students should emphasize 
teaching students the purposes, contents and arrangements of 
important reference tools. If these facts are understood the 
students will enjoy using the tools more for their own pleas¬ 
ure, and they will be better able to apply these principles 
to any reference tool3 which they may use. 
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5. Since the teachers give the only formai instruc¬ 
tion in the use of reference tools they should get more train¬ 
ing for this purpose in their own professional courses. In- 
service training will help those already employed. 
6. Satisfactory arrangements should be made whereby 
the school library may be open at the time which is most con¬ 
venient to the students. 
7. There is a need for further research in this area. 
A larger group of seniors could be studied in this high school 
or in other schools. The knowledge and use of reference tools 
could be compared by the different academic levels of students. 
It would be interesting to compare the use that students make 
of the school library in accordance with the requirements of 
the curriculum. Research could be done on various methods 
employed by teachers in requiring students to use the library 
as well as the types of formal and informal instruction given. 
An investigation might prove beneficial in order to find out 
what arrangements can be made to open and close the school 
library to best suit the needs and convenience of the students. 
More information might also be helpful on why students use 
outside agencies for doing reference work instead of making 
exclusive use of the school library. 
APPENDIX 
TEST-QUESTIONNAIRE 
A STUDY OF A SELECTED GROUP OF HIGH SCHOOL SENIORS 
TO DETERMINE TO WHAT EXTENT THEY KNOW AND MAKE 
USE OF REFERENCE TOOLS 
PART I. PLEASE CHECK THE CORRECT ANSWER TO EACH QUESTION. 
1. How often do you visit the school library? 
Every day  
Almost every day  
Once a week  
About once every two weeks  
Very seldom  
2. Why do you go to the library? 
To read assignments  
To use reference books  
To read books for pleasure  
To get specific information  
To read magazines and newspapers  
To check out books for home vise  
Other reasons (tell what they are)  
3. Do you enjoy using your school library to get 
out your assignments? 
Yes  No  Why?  
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4. Is the school library the only place where you 
use books other than your textbooks for getting 
your lessons? Yes  No  Why?  
5. If the answer to no. 4 is HNoH please check or 
write in the names of other places where you use 
books other than your textbooks for study. 
At home  At the public library  
(Check which) Auburn  West Hunter  
University Homes  Other places (please 
write the names 
PART II. PLEASE CHECK THE CORRECT ANSWER. 
1. Have you used any of the following books and tools 
in the school library? 
A. Card catalog Yes  No  
B. Vertical file Yes  No  
C. Readers* Guide to Periodical Literature 
Yes  No  
D. An encyclopedia Yes  No  
E. A dictionary Yes  No  
P. Current Biography Yes  No  
G. Who's Who in America Yes  No  
H. Official Congressional Directory Yes  
No    
I. World Almanac Yes   No  
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J. Oxford Companion to American Literature 
Yes  No  
K. Emily Post’s Etiquette Yes  No  
L. Robert’s Rules of Order Yes  No  
M. Douglas. American Book of Days Yes   
No  
PART III. INDICATE WHICH OF THESE STATEMENTS ARE TRUE AND WHICH 
ARE FALSE BY PUTTING A PLUS SIGN (/) BEFORE THE TRUE 
ONES AND A ZERO (0) BEFORE THE FALSE ONES. 
  1. An atlas contains maps and other geographical infor¬ 
mation. 
2. A bibliography is the story of a person's life. 
  3. The card catalog lists all books in the library on 
a certain subject. 
  4. The history of a word Is given in an unabridged 
dictionary. 
  5. The Readers’ Guide to Periodical Literature does 
not help one to locate articles in magazines. 
  6. The encyclopedias give information on certain 
topics and subjects. 
  7. The vertical file supplies Information that cannot 
be readily found in books or periodicals. 
  8. The lives of outstanding persons are found in 
biography books. 
  9. Yearbooks are used to keep encyclopedias up-to-date. 
  10. A directory Is a book or list of names of persons, 
organizations or places. 
PART IV. ANSWER THE QUESTIONS BY COMPLETING THE STATEMENTS. 
1. Read these excerpts from the Readers’ Guide to Peri¬ 
odical Literature and complete the statements. 
SURGERY, Military 
Long road back; hospitals of Moscow, where great 
surgeons are performing miracles. Q. Reynolds, 
il Collier's 112:15/ J1 31 «43 
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A. The article "Long Road Back" was written 
by  
B. II means the article is  
C. The / after 15 means  
Surgery under fire; portable surgical hospi¬ 
tal, 200 yards back of the battle line at 
Buna. C. Edmundson. Fortune 28:156/ J1 ’45 
A. The article "Surgery Under Fire" was 
published in the  volume of  
it begins on page  of the  
(date) issue. 
2. List 5 kinds of information that a dictionary 






3. The World Almanac has its index in the  
of the book. 
4. Materials in the vertical file are arranged 
alphabetically by  
5. The two senators in the U. S. Congress from 
Georgia are listed in the  
directory. 
6. Information on how to give a wedding may be found 
in the book written by  on  
7. Information on how to conduct a club meeting may 
be answered by reading the book called  
8. Programs and recitations for holiday celebrations 
may be found in the book called  




10. The words in the dictionary and the topics in 
the encyclopedias are arranged  
11. The name of a book in your library that gives 
the life or biography of a person is  
PART V. WRITE THE NAMES OF THE REFERENCE BOOKS THAT YOU USE 
MOST OFTEN. 
BIBLIOGRAPHY 
American Library Association. A Basic Book Collection for 
High Schools. Chicago: The Association, 195Ô. 
Boyd, Jessie and Others. Books, Libraries and You: A Hand¬ 
book of the Use of Reference Books and the Reference 
Resources of the Library. New York: Scribner's, 1941. 
Co-operative Study of Secondary School Standards. Evaluative 
Criteria. Washington, D. C.: 1950. Library Services, 
Section P, pp. 207-218. 
Cundiff, Ruby E. Recommended Reference Books for the High 
School Library. 3rd ed. rev. Chicago: Wilcox and 
Collett Co., 1949. 
Eaton, A. T. School Library Service. Chicago: American 
Library Association, 1923. 
Fargo, Lucile. The Library in the School. 4th ed. revised. 
Chicago: American Library Association, 1947. 
Georgia. State Department of Education. Georgia Library 
List for Elementary and High Schools. Georgia: The 
Department, 1950-51. 
Ingles, May and McCague, Anna. Teaching the Use of Books 
and Libraries. New York: Wilson, 1930. 
Scripture, Elizabeth and Greer, Margaret R. Find It YourselfI 
New York: Wilson, 1943. 
Toser, Marie A. Library Manual: A Study-Work Manual of Lessons 
on the Use of Books and Libraries. Rev, ed. New York: 
Wilson, 194à. 
Tyler, Henry T. and Kimber, George C. Tyler-Klmber Study 
Skills Test. California: Stanford University Press, 
1937. Pp. 2-4. 
Wyer, James I. Reference Work. Chicago: American Library 
Association, 1930. 
43 
